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Abstract. This article reveals the questions aimed at identifying the most important
professional competencies that a mentor teacher should possess in order to directly
positively influence the process of career guidance of schoolchildren. In the course of
teacher survey the most important competences required for successful career guid-
ance of schoolchildren in the scope of personal and professional qualities were identi-
fied. In the course of observation the most important competences for successful ca-
reer guidance of schoolchildren were determined, concerning the formation of interest
to professions, assistance in conscious choice and development of career guidance
skills. In the course of diagnostics of pupils and parents the main professional compe-
tences of mentor teachers were determined. The obtained results confirm the teacher’s
role in career guidance of school students as a mentor with students and their parents.
Teachers indicate that the most important functions of mentors are forming students’
interest in professions and helping them to make an informed choice. At the same
time, the issues of formation of specific career guidance skills in pupils are considered
less important. The most important personal qualities of a teacher are empathy, pa-
tience, listening skills and ability to inspire, while important pedagogical skills are de-
fined as mastery of modern teaching methods. Students’ and parents’ assessments of
the mentor teacher’s role generally coincide and characterize the mentor’s importance
positively in general, with some differences on some issues.
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Introduction

In modern conditions, leading to changes
in the quality of education, the role of the
teacher is changing. Since the teacher's
functions go beyond the traditional teach-
ing of individual subjects. This is due to the
fact that the role of the teacher in society
becomes much broader, as the functions of
a mentor are added to the traditional ones.
Therefore, the teacher as a mentor should
help his or her students not only to learn

school subjects, but also to form the most
important principles of life. And also men-
tors can help students to make the right
professional choice[].

Vocational guidance in school is considered
one of the important tasks of the school ed-
ucation system as a separate and important
process. Since career guidance of school-
children is designed to show its important
impact on the future of society and each
student individually. The success of career
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guidance work, as an activity organized for
students at school, and depends largely on
how well developed the professional quali-
ties of the teacher, especially if he acts as a
mentor [2].

The relevance of the research topic is con-
ditioned by the fact that the modern school
education system meets the requirements
of the constantly changing labor market.
The labor market requires constant adap-
tation of the quality of education and ex-
isting approaches to career guidance. It is
conditioned by the fact that traditional ca-
reer guidance approaches are not always
effective, professions and requirements of
employers change rapidly [3]. Curricula in
school education are not updated quickly.
The relevance is also determined by the fact
that more and more attention is required to
individualize the process of school educa-
tion, on this basis, the teacher should have a
deeper understanding of each student and
know his interests and professional inclina-
tions of each student and be able to attract
young people to the most promising sectors
of the economy.

In modern conditions, which lead to chang-
es in the quality of education, the role of the
teacher is changing. The teacher’s functions
go beyond the traditional teaching of indi-
vidual subjects. This is due to the fact that
the teacher’s role in society becomes much
broader, as the traditional functions are sup-
plemented by the functions of a mentor. As
such, the mentor teacher should help his or
her students not only to learn school sub-
jects, but also to form the most important
principles of life [4].

The main problems that need to be consid-
ered in the designated topic are: insufficient
awareness of schoolchildren about the most
demanded by the labor market modern pro-
fessions; insufficient knowledge about the
opportunities for professional development;
lack of systemic support from the entire edu-
cation system of career guidance regarding
the choice of future profession at the school
level. In addition, the influence of social and
cultural factors in choosing a profession is
forever given importance, and it is not taken
into account that not all schoolchildren still

have critical thinking skills during the choice
of profession and not all students have the
ability to make informed practical decisions
regarding their future.

The degree of study of problematic issues
of schoolchildren career guidance is quite
high. It is actively researched by scientists in
the field of psychology and pedagogy. They
should include the results of such famous
authors as A.G. Asmolov, L.S. Vygotsky, E.A.
Klimov and others. Since they reveal the is-
sues describing the importance of career
guidance, and also explain the role of the
teacher in this process, especially regarding
the formation of students’ professional pref-
erences.

Kazakh scientists also consider the issues
of career guidance at school: for example,
L.A. Butabaeva, S.K. Ismagulova, M. Kulesha,
G.A. Nogaybaeva revealing the peculiarities
of career guidance of students in Kazakh-
stan and note that it should be aimed at
the personality of students, their readiness
for independent activity. While in practice,
the existing level of adaptation of students
to the socio-economic situation in the labor
market is often low. This is especially true
for children with special educational needs
[5]. Sh.J. Kolumbayeva, H.N. Zhanbekov, B.S.
Saidakhmetov, A.S. Kosshygulova in their
article point out the problem of forming
interest in the profession of “Teacher” and
propose in terms of career guidance to cre-
ate special classes in schools: pedagogical,
physical, mathematical and so on, they also
point out that it requires mandatory scien-
tific and methodological support of the pro-
cess of pedagogical support for the prepa-
ration of students to choose their profession
[6]. Another group of authors M.K. Sadykova,
A.Sh. Ikramova, |.B. Yusupova investigate the
modern possibilities of professional orienta-
tion in school on the conditions of the whole
system of educational work as one of the
most important components of the general
orientation of personality in relation to pro-
fessional orientation [7]. A.B. Shabdenova,
E.S. Narymbetov, K.B. Kozhanov, who study
career guidance patterns in choosing a
teaching profession in Kazakhstan, consider
the optimal option to implement such op-
portunities through an additional develop-
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mental program created within one school,
under the conditions of online communica-
tions [8].

It should be noted and modern foreign sci-
entists: B. Lee, E.J. Porfeli, A. Hirschi inves-
tigating the prerequisites of motivation at
the interpersonal and intrapersonal levels
related to career search [1,128], O. Bersan, A.
Lustrea, S. Sava, O. Bobic about the impor-
tance of considering the requirements and
skills of the 21st century starting from prima-
ry and secondary education [2, 38]. T. Daryna
point out the importance of students en-
tering the labor market with the necessary
skills [3, 94]. H. L. Zhou, H. H. Li and Y. M. Gao
describe the experience of career guidance
and counseling in China [4, 203].

It is also necessary to note the works on
mentoring in career guidance, for example,
methodological recommendations in the
field of mentoring in career guidance in an
educational organization, E.V. Ovchinnikova,
E.A. Afonina, G.K. Parinova [9] and others.

Nevertheless, many aspects of the problem
under consideration remain insufficiently
studied, especially in view of the new forms
of mentoring, determined by the modern
requirements of the education system and
the labor market. At the same time, it is im-
portant to note that most of the works of re-
cent years point to the need to develop new
approaches and methods of career guid-
ance work, taking into account the special
role of the teacher in it.

The purpose of the study is to identify the
most important professional competencies
that a mentor teacher should possess in or-
der to have a direct positive impact on the
process of career guidance of schoolchil-
dren.

Objectives of the study:

1. To consider the basics of career
guidance of schoolchildren and key
factors that influence this process and
existing methods and practices of
career guidance work in schools.

2. To

determine the  professional

competencies of a mentor teacher
necessary for successful career
guidance of schoolchildren.

3. Develop recommendations for the
development of these competencies
in teachers.

The object of the study is the processes of
vocational guidance of schoolchildren in
general educational institutions.

The subject of the study is the professional
competencies of the mentor teacher influ-
encing the processes of career guidance of
schoolchildren.

Research methods: literature analysis on
the research topic; survey of teachers and
schoolchildren; survey, observation; meth-
ods of analytical and statistical analysis.

Theoretical significance lies in the expan-
sion of knowledge on the topic of research.
Practical significance is the developed rec-
ommendations that can be used to improve
the quality of vocational guidance work in
schools.

Materials and methods

The materials of the study were scientific
articles, monographs and textbooks on the
topic of the study.

According to the research topic, the follow-
ing types of action research are used:

1. A survey of teachers to find out which
teacher competencies they consider
important  for  successful career
guidance of schoolchildren. Within the
framework of which they were asked
eight questions, with closed questions
from which they had to choose one or
several questions. Such a survey allows
obtaining direct data from teachers
themselves, in the scope of personal
and professional qualities, which makes
the research as effective as possible in
relation to the real pedagogical practice.

2.0bservationoflessonsandextracurricular
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activities conducted by teachers in high
schools where career guidance is carried
out. This method makes it possible to
assess how effectively a teacher uses
his/her competences to form students’
interest in certain professions and helps
them to make an informed choice.

3. Survey of students and parents to
determine professional competencies
of mentor teachers. The survey was
conducted with the help of special
guestions, which were constructed
in such a way that quantitative
assessments on a Likert scale could be
used.

statistical methods
results and make

4. Analytical and
that calculate
interpretations.

Results

Results of theoretical analysis. Vocational
guidance of schoolchildren, as S.K. Ovsyan-
nikova notes, is the organization of a set of
measures of social, economic and psycho-
logical nature, which are aimed at helping
a person to decide on a future profession in
accordance with their interests and abilities.
Comprehensive career guidance measures
are aimed at developing a person’s profes-
sional skills and abilities, as well as the fur-
ther successful use of their abilities in their
future work. They form a future professional
who is able to freely choose his/her career
and remain in demand and competitive in
the modern labor market with the benefit
for himself/herself and society [10].

Professional orientation realized at the
school level is carried out in the course of
education, during extracurricular and extra-
curricular activities. Out-of-school forms of
activity include family, professional centers,
employment centers with which schools in-
teract [11]. The purpose of career guidance at
the school level is to gradually form students
to the internal preparation for understand-
ing and independent planning of personal
professional plans, as well as their adjust-
ment and implementation. The specificity of
school career guidance is considered to be
the long-term career guidance impact on

students by individual subjects of the edu-
cational process, one of which is the teacher.
It is this peculiarity, based on the implemen-
tation of career guidance throughout all
years of schooling, and suggests a consist-
ent and differentiated approach to ensure
the continuity of existing experience in the
process of managing the entire process of
career guidance of schoolchildren [12].

The key factors that show the teacher’s in-
fluence on the process of career guidance
of schoolchildren are the following: knowl-
edge of the labor market; ability to identify
the interests and abilities of students; com-
munication skills; methodological training
in career guidance; psychological support
skills; creation of conditions for practical ca-
reer guidance experience; interaction with
parents; use of modern technologies; own
example and authority among students;
proactive approach and others [13]. All these
factors allow teachers to create a favorable
atmosphere in their classes for successful
career guidance.

The results of the survey of 20 teachers on
eight questions on what teacher competen-
cies they consider important for successful
career guidance of schoolchildren were ob-
tained in the scope of personal and profes-
sional qualities:

1. Which teacher’s personal qualities are
most important for effective career
guidance work: empathy: 16 (80%);
patience: 14 (70%); listening skills: 18
(90%); ability to inspire: 17 (85%); others
(indicated: professionalism: 2 (10%) and
honesty: 1 (5%)).

2. What pedagogical skills are key for
successful career guidance activities:
mastery of modern teaching methods:
19 (95%); ability to organize interactive
classes: 13 (65%); skills in using
information technologies: 11 (55%);
experience in conducting trainings and
master classes: 9 (45%); others (indicated:
communication skills - 3 (15%); flexibility
in approach - 2 (10%)).

3. How important it is for a teacher to
have a deep knowledge of adolescent
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psychology when conducting career
guidance work: very important: 15 (75%);
important: 4 (20%); not very important: O
(0%); not important at all: 0 (0%); difficult
to answer: 1 (5%);

4. What modern  technologies and
methods do you use in your career
guidance work; online tests: 12 (60%);
career guidance games and quests: 8
(40%); webinars and online courses: 10
(50%); social networks and educational
platforms: 7 (35%); other: 3 (15%).

5. Degree of importance of each of the
following factors for the success of career
guidance work: personal examples and
success stories: 17 (85%); meetings with
professionals from different fields: 20
(100%); practical activities (excursions
to enterprises, internships): 18 (90%);
work with parents: 9 (45%); individual
consultations: 8 (40%);

6. What is the main challenge in career
guidance work with pupils: lack of time:
9 (45%); low interest of pupils: 7 (35%);
lack of resources and support: 6 (30%);
complexity of choosing a profession
in the modern world: 5 (25%); others
(indicated: changes in educational
standards - 2 (10%); contradictory
expectations of parents - 1 (5%).

7. What kind of experience or training a
teacher needs to undergo to become
a successful guidance counselor:
professional  development courses:
19 (95%); participation in conferences

and seminars: 14 (70%); training in new
technologies and methods: 16 (80%);
personal development (communication,
leadership): 12 (60%); other (indicated:
sharing experience with colleagues - 3
(15%); self-education - 2 (10%).

8. Are there any suggestions to improve
the vocational guidance system at
school: yes, there are specific ideas: 11
(55%); no, everything is satisfactory: 6
(30%); difficult to answer: 3 (15%).

Comments and additional suggestions:
more attention should be paid to individual
approach to each student; it is important to
develop children’s critical thinking and inde-
pendent decision-making; schools should
cooperate more actively with employers and
educational institutions.

Results of observation of teachers on what
competencies they consider important for
successful career guidance of schoolchil-
dren. The observation was carried out for 20
teachers. The obtained results were formed
in three previously defined areas:

how effectively the teacher uses his/
her competencies to develop students’
interest in certain professions;

how effective the teacher is in helping
students make informed career choices;

how effective it is in developing the
necessary vocational skills in students.

These results, by number and percentage,
are shown in Table 1.

Table 1 - Results of observation of teachers on what competencies they consider
important for successful career guidance of schoolchildren

Direction High level M:aec\l,i:lm Low level
Formation of interest in professions (number/%) 12 (60%) 6 (30%) 2 (10%)
Assistance in making informed choices (number/%) 1 (55%) 7 (35%) 2 (10%)
Development of career guidance skills (number/%) 8 (40%) 7 (35%) 3(15%)

The results of the survey of high school stu-
dents to determine the professional compe-

tencies of mentor teachers are reflected in
Table 2.
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Table 2 - Results of students’ survey to determine professional competencies of mentor

teachers, n=52), in %

. Totally | rather I rather Totally
Survey questions Neutral N 3
agree. agree disagree disagree.
My mentor teacher is always willing to listen to
my doubts and help me find a solution. E2A S 77 = 2
| feel supported by my mentor teacher for 423 462 77 28 0
career guidance.
The methods and tools my mentor teacher
uses for career guidance help me to better 231 61.5 1.5 3.8 0
understand my interests and abilities.
| trust the advice and support of my mentor
teacher when it comes to choosing my future 385 50 7.7 3.8 0
career path.
The interaction with my mentor teacher made
it easier to make decisions about my future 385 50 7.7 3.8 0
professional path.
My mentor teacher has qualities such as
empathy and patience, which helps me feel 385 50 7.7 3.8 0
comfortable discussing my doubts.
Excursions, master classes and other activities
organized by my mentor teacher helped me
to better understand what | want to do in the gas &8 s 2 2
future.
My mentor teacher is able to inspire me to
achieve my goals and help me believe in my 76.9 15.4 7.7 0 0

own strength.

Average values of pupils’ answers: readiness
to listen and help solve problems: 44,05%;
support in career guidance: 47.31%; effec-
tiveness of methods and tools: 41.77%; trust
in advice and support: 45.85%; ease of deci-
sion making: 45.85%; empathy and patience:

45.85%; usefulness of excursions and work-
shops: 95.19%; inspirational role: 91.54%.

The results of parents’ survey to determine
professional competencies of mentor teach-
ers are reflected in Table 3.

Table 3 - Results of parental survey to determine professional competencies of mentor

teachers (n=20), in %

q Totally | rather | rather Totally
Survey questions Neutral q o
agree. agree disagree disagree.

You feel that your child is getting the support

they need from a mentor teacher in career 30 40 10 10 10
guidance.

Your child shares with you the tips and advice

he or she received from the mentor teacher, 50 40 10 0 0

and you see that they are helpful.
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You have noticed a positive change in your
child’s attitude toward choosing a future
career path after beginning work with a
mentor teacher.

30 50 10 10 0]

You are confident that the mentor teacher has
a positive influence on your child’s vocational
self-determination.

70 10 20 0 0

You are pleased with the way the mentor
teacher interacts with your child and helps
them with career guidance.

60 20 10 5 5

The mean values of parents’ answers regard-
ing mentoring are expressed in support of
the child, in usefulness of recommenda-
tions, in changes in attitude towards career
guidance, in positive influence and satisfac-
tion with interaction.

Discussion

The analysis of the survey on what compe-
tencies teachers consider important for suc-
cessful career guidance of schoolchildren
showed that most teachers consider impor-
tant such personal qualities as listening, em-
pathy and ability to inspire, as well as pos-
session of modern teaching methods and
deep knowledge in the field of adolescent
psychology. Among the important prob-
lems noted are lack of time, low student in-
terest and lack of resources. To improve the
guidance system, many teachers suggest
strengthening the individual approach and
cooperation with external organizations.

Analysis of the results of observation of
teachers on what competencies they con-
sider important for successful career guid-
ance of schoolchildren made the following
conclusions:

the competence of forming interest in
professions is the most significant for
teachers, as the majority of respondents
(60%) assessed its importance at
a high level, which indicates that
teachers attach great importance to
attracting students’ attention to various
professional spheres. At the same time,
30% consider this competence to be
average and 10% - low;

assistance in making informed career
choices is also rated high, but slightly
lower than the previous competency, as
more than half of teachers (55%) consider
this competency important, indicating
their commitment to helping students
make informed decisions about their
future career path. While 35% consider it
average and 10% consider it low;

development of career guidance skills
is considered to be a lower priority
competence among surveyed teachers.
While a significant proportion (40%) rate
its importance at a high level, just over
a third (35%) consider this skill to be of
medium importance, and every fifth
teacher (20%) gives it a low priority.

The obtained data show the difference in
teachers’ approaches to the development of
practical skills among schoolchildren in rela-
tion to their professional orientation.

Analysis of the students’ results allows us to
draw the following conclusions

more than a third of students report
a high degree of support from their
mentor teachers, overall more than 88%
of respondents strongly (34.6%) or rather
agree (53.8%) that their mentor teacher
is willing to listen to their doubts and
help them find solutions, and support
them in career guidance;

a significant proportion of students
express full confidence (42.3%) or partial
confidence (46.2%) in the advice and
support of their mentor teachers in
choosing a career path. In addition,
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about 231% strongly agree and 61.5%
rather agree that interaction with their
mentor teacher has made it easier for
them to make decisions about their
future;

about 89% of students (38.5% postnatally
and 50% partially) evaluate their mentor
teacher as having such qualities
as empathy and patience, which
contributes to creating a comfortable
atmosphere for discussing career
guidance issues.

despite the fact that the majority
of students (84.6%) fully or partially
positively evaluate the methods and
tools used by the mentor teacher for
career guidance work, there is a small
group (about 16%) that is neutral or
skepticalabout these methods. However,
excursions, master classes and other
activities were almost unanimously
positively evaluated (96.1%).

almost all students (92.3%: 76.0% fully
and 15.4% partially) indicated that their
mentor teacher was able to inspire them
to achieve goals and build their self-
confidence.

Analysis of the parents’ results revealed that
the majority of parents (70%) strongly or
somewhat agree that their children receive
the necessary support from the mentor
teacher, about 10% expressed a neutral atti-
tude, 10% doubted and 10% disagreed. This
indicates that other measures are needed
in the school to improve the provision of in-
dividualized support for each child. Parents
also appreciate the usefulness of the advice
and guidance their children receive from
mentor teachers. 90% strongly or somewhat
agree that this advice is useful, while 10%
agree that it is neutral, which may indicate
quality interaction with pupils. The majority
of parents (80%) also noted positive chang-
es in children’s attitude towards choosing
future profession, while 10% are neutral or
doubtful, which indicates that the work of
mentor teachers has a noticeable impact
on pupils’ professional self-determination.
The high level of agreement (80%) with
the statement that a mentor teacher has a

positive influence on a child’'s professional
self-determination (with 20% neutral) also
confirms the significance of this role in the
learning process. The majority of parents
(80%) are satisfied with the mentor teacher's
interaction with their child and assistance
with vocational guidance. However, a small
percentage (about 10%) expressed partial
or complete dissatisfaction, which also indi-
cates the need to take into account in the
school an individual approach to each child
and necessarily take into account the opin-
ions of parents.

A comparative analysis of the results be-
tween the evaluations given by students
and parents showed that students demon-
strate less homogeneity of opinions on this
issue, in contrast to parents, who are more
unanimous in evaluating the usefulness of
recommendations and activities conduct-
ed by the mentor teacher. Parents are more
likely to indicate full support and satisfaction
with the interaction with the mentor teach-
er, while students’ opinions are more evenly
distributed between “strongly agree” and
“rather agree”. While with regard to career
guidance, parents’ opinions are less unam-
biguous than students’, which may indicate
a difference in perceptions of the results of
interaction with the mentor teacher. In ad-
dition, students rate the personal qualities
of their mentor teachers (empathy and pa-
tience) higher than parents, possibly be-
cause direct interaction allows students to
better assess the personal qualities of the
mentor.

Our results largely correspond to the con-
clusions of other authors (F. F. Belova, on the
role of teacher-mentor in the career guid-
ance of schoolchildren [14] and A. V. Malt-
sev. T. . Kasyanova. O. V. Zakrevskaya on the
teacher’s view of career guidance in a mod-
ern school [15] and others), confirming the
importance of support and attention from
mentor teachers in the process of career
guidance. However, this study is more com-
prehensive as it covers the opinions of teach-
ers, students and parents. It also emphasizes
the importance of both personal and profes-
sional qualities of mentor teachers.
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Conclusion

According to our study it is found that there
is a valid role of mentor teacher in career
guidance of school students.

Teachers point out that the most important
functions of mentors in the field of career
guidance of schoolchildren are the forma-
tion of students’ interest in professions and
assistance in making an informed choice.
While the issues of formation of specific ca-
reer guidance skills in pupils are considered
by them as less important.

Regarding the most important competen-
cies teachers consider important for suc-
cessful career guidance of schoolchildren, a
combination of personal, pedagogical and
psychological competencies. The most sig-
nificant personal qualities of a teacher are
empathy, patience, ability to listen and abil-
ity to inspire. Important pedagogical skills
are defined by the possession of modern
teaching methods.

The main factors of success of career guid-
ance work are considered to be personal ex-
amples of meeting professionals and practi-
cal activities.

The main challenges identified were: lack
of time, low student interest and lack of re-
sources and support.

In order for a teacher to become a success-
ful career guidance counselor, they consider
it necessary to attend professional devel-
opment courses, participate in conferences
and seminars, learn new technologies and
methods, and develop personal qualities.

Pupils’ and parents’ assessments of the
mentor teacher’s role generally coincide and
characterize the mentor’s importance posi-
tively. However, there are some differences
in the degree of agreement on certain is-
sues, which should be attributed to their dif-
ferent attitudes to this issue.

To develop mentor teachers in the field of
career guidance in educational institutions
should:

1. Create conditions for professional
development of mentor teachers;

2. Maintain access to teachers' use of
current career guidance techniques
and technologies;

with

3. Organize activities

employers;

joint

4. Expand the scope of career guidance
activities, starting in the lower grades.

Thus, the implementation of the proposed
recommendations should allow the mentor
teacher to develop his/her professional com-
petencies in order to really influence the ca-
reer guidance of schoolchildren.
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MyFanim ToniMrep peTtiHae: oKyLbIIapAblH KaCinTIiK
6arpapnaHybliHa acep eTeTiH KacCibu Ky3blpeTTinikrep

M.A. KeHeH6aeBa', M.C. TeMupranuesa?, A.6. Opas6ain?, A.6. Paxum»kaHoBa*
123439nKe MaprynaH aTbiHAaFbl MaBiofap negarorvkanblk YHUBEPCUTETI

MaBnopap, KaszakctaH Pecny6nmkachi

@ AHpaTtna. byn Makanaga MyranimM-taniMrep OKyLblnapablH KacinTik 6argap 6epy Npo-

LleciHe OH acep eTyi Kepek eH MaHbI3abl KaCibu Ky3blpeTTinikTepai aHbikTayFa Ganna-
HbICTbl Heri3ri acnekTinep KapacTbipblnagbl. MyFaniMaepaiH cayanHamachl HerisiHaoe
TWiMOj KacinTik 6argapnay »XYMbICbl YLLIH KaXkeTTi MaHbI34bl Ky3blpeTTep aHblKTasabl.
BacTbl Hazap »eKe aHe Kacibu KacreTTepre aygapbliagbl, Oyn oKyLblnapablH 9pTyp-
Ni KacinTepre AereH KpI3bIFYLWbIbIFbIH COTTI KaNbINTacTbipyFa, ONlapAbl caHanbl Typae
TaHOayFa >koHe kacibu Garmap 6epy OarablnapblH AaMblTyFa bikMnan eteni. Bakbinay
GapbicbiHAA MyFaniM-TaniMrepaiH, oKyLblIapablH KaCibU e3iH-63i aHbIKTayblHa biKMas
eTyre GarblTTaniFaH MaHbI34bl Ky3blpeTTepi aHbIKTanabl. MyHOan Ky3blpeTTepre oKyLUbl-
napabl 9pTYpPAi KacinTepaiH epeKLenikTepiH 3epTTeyre biIHTaNaHabIpy, Kacibu xonabl
TaHOday npoLeciHae Konpoay KepceTy »aHe KacinTik 6argap 6epy yLUiH KaXXeTTi farabl-
napabl 4ambITy MyMKIHAIT »kaTagbl. OKyLUbIIap MEH onapablH aTa-aHanapbl apacbiHaa
YKYPri3inreH AnarHoCTMKa neparor-toniMrepnepniH Herisri kacibyn Ky3blpeTTinikTepiH,
coHpaM-aK onapablH KacinTik Garmapray npoueciHoe MyFaniMHiH peniH Kabbinga-
YblH aHblKTayFa MYMKiIHAIK 6epai. 3epTTey HaTWyKenepi MyrFaniM-ToniMrepaid Mekren
OKyLLbINTAaPbIHbIH KSCiIOW ©3iH-63i aHblKTayblHa aCcep eTETIH YKaHe OCbl MpoLLecTe onap-
LblH aTa-aHanapbliHa KONAay KepceTeTiH Herisri Ty1Fa peTiHAeri MaHbI3abl/blFbIH pacTa-
abl. Myranimgep TeniMrepnepaiH Herisri dyHKUManapbl MeKTen OKyLblapblHbiH, Ma-
MaHAbIKTapFa AereH KpI3bIFyLWbIbIFbIH KafbIMTacTbipy YKaHe Kacibu »Konabl caHanbl
TYPAE TaHOayFa bikMan eTy ekeHiH atan eTefi. Byn peTTe HaKTbl KacinTik 6argapnay ar-
LOblIapblH AaMbITy OHLLIA MaHbI3Abl eMeC acneKT peTiHAE KapacTbipblnaabl. MyFaniMHiH,
MaHbI3Obl YKEKE KACUETTEPIHIH, illiHOe aMMaTud, WbiAaMabINblK, ThiHAAY KabineTi »kaHe
WabbITTaHAObIpy KabineTi epekweneHeni. Negarormkanbslk AarobliapablH, iliHOEe OKbITY-
LblH 3aMaHaymn af4icTepiH MeHrepydiH MaHbI34blbIFbl epeKLle aTan eTinesi.

4.0 TyniHAi ce3pep: kacinTik 6arnap, MyFaniM, ToniMrep, okyLlblinap, aTa-aHanap.
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@ AHHOTauusa. B gaHHOWM cTaTbe PacCMaTpPMBaAKOTCA K/ko4eBble aChneKTbl, CBA3aHHble C

onpepeneHneM Hanboree 3HaYMMBbIX NPOPECCUOHANbHbBIX KOMMETEHLMMN, KOTOPbIMM
LOMKEH 0bnafaTb yyuTeNnb-HaAaCcTaBHUK ANS MO3UTUMBHOMO BO3OEMCTBUS Ha MpoLiecc
npodopreHTaLmMKM LLKONbHUKOB. Ha ocHOBe ornpoca yuyuTenen Obiv BbiSBMEHbl 3Ha-
UMMble KOMMETeHLUMM, HeobxoanMble And addeKTUBHOM NpodopreHTauMoHHOM pabo-
Tbl. OCHOBHOE BHUMaHWe yAensaeTcs NMYHOCTHBIM U NpodecCMoHanbHbIM KayecTBaM,
KOTOpble CMOCOBCTBYIOT yCreLllHOMY GOPMUPOBAHUIO Y LLUKOIBHWUKOB MHTepeca K pas-
NIMYHBIM Npodeccrnam, MOAAEPIKKE MX B OCO3HAHHOM BblbOpe 1 pasBUTUIO Mpodopu-
€HTaLMOHHbIX HaBbIKOB. B mpouecce HabnogeHua onpeneneHbl Hanbonee Ba)kHble
KOMMEeTEeHLMN yUnUTeNs-HacTaBHWMKa, HanpaBreHHble Ha cogencTBme npodeccroHanb-
HOMY camoornpefeneHuo LKOMbHUKOB. K TaKMM KOMMEeTeHLUSIM OTHOCATCS YMeHUue
MOTMBUPOBATb YYaLLMXCH Ha U3ydeHMe OCOBEHHOCTEN PasfIMUHbIX nNpodeccuin, npe-
LOCTaBNATb MOAOEPXKKY B npouecce Bbibopa NpodeccuoHanbHoro nyTn 1 passmeaTb
HaBblKW, HeobxoauMble ONA NpodopueHTauun. OMarHoCTMKa, NpoBeaéHHas cpenu
YYaLLMXCH U UX POAUTENEN, MO3BOMUIA BbISIBUTb OCHOBHbIE MpodeccUoHasibHble KOM-
neTeHUMN NefaroroB-HaCcTaBHUKOB, @ TaKXKe UX BOCMPUATUE PONK yuuTens B Npodo-
PUEHTALMOHHOM MpoLecce. Pe3ynbraTbl MCCNeOoBaHWUA MOATBEPAMIMN 3HAYMMOCTb
nefarora-HacTaBHMKa KaK KIOYeBOM GUIypbl, OKasblBaloLLEN BAUAHUE Ha npodec-
CMOHanbHOE caMoomnpeaeneHme LKOMbHUKOB U MOOAEPXKMBAIOLLEN UX poauTenei B
3TOM Mpouecce. YUnTensa oTMeuatoT, YTO MaBHbIMU QYHKLMAMKM HAaCTaBHUKOB ABMAOTCA
dopMUpoBaHME Y LLIKONTbHUKOB MHTepeca K MpodeccUsM 1 COAeNCTBMNE OCO3HaHHOMY
BbIGOPY MpodeccrnoHanbHOro nyTu. Mpun 3TOM pPa3BUTUE KOHKPETHbLIX MpodopueHTa-
LIMOHHbIX HaBbIKOB paccMaTpMBaeTCs Kak MeHee 3HaunMblin acrnekT. Cpean Hanbonee
BaXXHbIX TMYHOCTHbIX KQUeCTB rnefarora BblAeNAloTCa aMMNaTus, TepreHmne, yMmeHune crny-
LWaTb U CMNOCOBHOCTb BOOXHOBNATL. Cpeam nefarormyeckmx HaBblkoB 0Co60 MoAYEpPKM-
BaeTCA 3HAYMMOCTb BMafeHUs COBPEMEHHbBIMW METOAMKAMM OByYeHUs.

p Kniouesble cnosa: I'IpOd)OpI/IeHTaLI,VIﬂ, yyqunTesnb, HaCTaBHUK, yHallnecd, poaunTenn.
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